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SEND Curriculum Adaptations




How we adaptthe curriculum and learning environment for children with SEND

Canon Popham CofE Primary Academy isanambitious schoolfor allits pupils, without ceilings. We recognise thatsome children may need
something additional to, or different from what s provided to achieve the ambitions we hold forthem; thisis called Special Educational Needs and
Disabilities (SEND)

CommunicationandInteraction

Children and young people with speech, language and
communication needs (SLCN) have difficulty in communicating
with others. Childrenand young people with ASD are likely to
have particular difficulties with social interaction and making
sense of theworld inthe way others do. They may also
experience difficulties with language, communication and
imagination, which canimpact on how they relate to others.

4 Areasof
Need

Physicaland Sensory Needs

Some children require adaptations because they have a physical
disability which preventsorhindersthem from making useofthe
educational facilities generally provided.




At Canon Popham, we aim to make appropriate provision to overcome all barriers to learning and ensure all pupils have full access to
the National Curriculum andthrive fromtheirstarting points. Weintentionally plan forthe success of all students, minimising the
barriers that pupils may faceinaccessing and engaging with the curriculum. Canon Popham CofE Primary Academy uses arange of
approaches to build on the starting points of children with special educational needs and disabilities (SEND) to ensure every child
reaches best possible outcomes in all areas of learning and development.

Allchildren benefitfrom quality firstteaching in the classroom, which caters for theirindividual needs and supports all children to make
good progress. Ourapproachtolearningfosters perseverance, inspires curiosity and nurtures self-belief for all our pupils. Additional
supportis provided to enable all children to acquire key knowledge and grow theirskills. Provision adaptations are made accordingto
our philosophy of ‘tknowing the child’sothat we promote alove of learning (even whenitis challenging) through purposeful, modelled
and scaffolded opportunities to meet every child’s individual needs, pastorally and academically.

Some of the childrenin the school will require more personalised or different provision, known as SEND support. This will be putin place
in discussion with parents/carers and the child. Adaptations may include additional work with a child on asmallgroup or 1:1 basis to
carry out specificinterventions orimplementing personalised learning to support a childto meettheirindividual targets.

The SeniorLeadership Teamdriveanambitious curriculum underpinned by the beliefthatall pupils become confident communicators,
develop astrong sense of self, understand the wide diversity of lifein modern Britain and acquire knowledge and understanding of the
world.

The SENCO works alongside classteachersand support staffto oversee SEND provision and monitorthe progress of any child requiring
additional support. Where appropriate, otheragencies will be asked to work alongside the school to discuss a child and plan for their
needs. At all stages parents/carers will be involved in the process.

SubjectLeaderschampiontheachievementofallpupilsintheirsubject, includingidentifyingandstrivingtoremovebarrierstolearning
and ensuring provision (including resourcing) is ambitious for all pupils. All subject leaders work to ensure that all children take key
learning away from their subjects, at a level appropriate to the individual.




Identify special educational
needs at the earliest
opportunity toensureearly
intervention and support and
proactively engage with
families.

Ensurethatstaffareaware
of pupil’sindividual needs
andteachinawaythatis
appropriate forthem.

- See Provision Maps/ One Pagel
Profile / (where appropriate)

Ensure we listen to pupil
voice about their
experiences, learning
preferences, anxieties,
interests and future
aspirations.

Ensure all children receive
quality firstteachingand
haveaccesstoabroadand
balanced curriculum.

Provide opportunities for
pupils to develop confidence,
self-esteemandresilience.

Make adaptations to the
timetable, activity and
learning environment to
support children to regulate
and thrive.

Makeadaptationstoensure
that all pupils have access
tothe school curriculumand
school activities.

Work in partnership with
parents/carers, pupils and
externalagenciestocater
for children’s special
educational needs and
disabilities.

Ensure all children with SEN
are fully included in all
aspects of school life.

To ensure allchildren are ableto access the curriculum atan appropriate level and fulfil their potential, all Canon Popham staff take the
relational approach of “knowing our children”. Thisis supplemented with some of the following actions:

Support pupils toachieve

their full potential despite

any difficulty or disability
they may have.

Make adaptationstothe
provision forchildrenwith
SEND such thatthey can
fully develop theirabilities,
interestsandtalents.

Regularly review policy and
practicein orderto achieve
the best outcomes forall our

pupils

Curriculum Specific adaptations

Thefollowing adaptationsare subjectspecificand therefore should be considered additionalto the effective quality
first teaching, which should be in place for all lessons and learners. Subject Leaders will drive and support these
provisionstoremove potential barrierstolearning forourpupils. Monitoring of provision forthe Quality of Education

will therefore take into account these adaptations.




Adaptations for English

Word-finding skills
and articulation

Sequencing (inc.
Retaining
instructions)

Processing speed

Attention and
listening

Comprehension
skills -
understanding of
key vocab

Consider the accessibility of worked examples
and rubrics.

Usethe working walls and whiteboard toshow the
focus of each lesson and how it fits in the
sequence oflessons.

Usesymbols, imagesorobjectsto makeitmore
accessible. (Dualcoding)

Use mnemonics to help children rememberthings
e.g spellings

Use of colourful semantics

Stem sentences and sentence starters
Useofwritingframesto preventcognitive
overload
Avisualframeworkcanalsobeusedasa
consistent guide for paragraph planning or
structuring extended writing.

Encourage the use of mind maps/pictures/flow
charts and visual organisers.

Follow a deconstructed writing process with
compartmentalized opportunities to plan, draft,
edit and revise writing

Explicitly model and build time in for executive
function e.g. using word banks, referring to
model texts, using success criteria lists

Choice offont.

Use of working walls.

Accessing texts
Working memory
Making links

Linked-low-self-
esteem

Sig. general gaps
(Covid, non-
attendance,
socio-economic
factors)

Barriers Provision Barriers Provision
Understanding Preparethechildren priortothelessonwitha Processing and Recognise thatthe vocabulary may be challenging for
pre-teach introducing key knowledge/vocabulary retention many children-forexample: Thespecificcontextual use

of words

Avoid useoffigurativelanguageandensurethisis
unpicked if part of the teaching focus

Pre-teach key vocabulary, then ensure multiple and
regularexposuretothesewordsincluding referringto
knowledgeorganisersand makethemclearly visualin
the classroomenvironment.

Label equipment with asymbol and word (dual coding)
Provideflashcards with key vocabulary - with visual
cues

Check children’s” understanding by inviting them to
reformulate explanationsin theirown words orin other
ways

Usereal objectsorexperiencesasastarting pointfor
developing the language needed to describe, discuss and
explain

Give children time to process and formulate

Reduce adult-talk and length of input
Considershort-burstsattimelyintervalse.gifwritingan
extended piece, chunk support into sections to avoid
cognitive overload.

Use of working walls.

Supportpupilstoacquire non-technical vocabulary.
Further opportunities to embed language through
application of it contextually, orally.

Planned opportunities for access to language-rich texts.
Curriculum adjustments according to child’s interests.
Purposeful opportunities for speaking and listening.




Classroom
noise/busy-ness

Tone and volume of
adult voices

Core strength and
fine-motorskills

Fatigue (including
eyes and fingers)
Impairments

Processing
difficulties

Use of dual coding

Takepupilvoiceonchoice of writingimplement
including material used to record on

Choice and size of font

Consider ventilation and positioning of children for
anything that may have an odour

Pre-teach showing/experiencing anything that may
have sensoryimplications

Ask for specialistadvice on equipmentfor children
with particular SEND e.g. tactile ridges on
measuring glasswareforchildren withavisual
impairment.

Considerchildrenhard ofhearingwhenreading
aloud.

Use of sensory aids as part of usual provision eg
gloves, audio/visualsupport

Take into account pupil sensory audits and
adaptations

Use of standing desks

Use oftechnology includingiPadsand laptops
Use of Clicker resources

Break writing times up into small bursts with
active breaksfacilitated.

Use of fidgets

Finger-strengthening exercises and busy fingers
tasks.

Use of working walls.

Use of standing desks, wobble boards, flexibility
overwhere children write, thera-bands.
Widerange oftexts which makereferencearange
of personalities and individuals.
Rangeoftextand mediaused (including use of
film and audiobook)

(generically)

Anxiety around
completing tasks

Changes in
routine

Lack of
structure/open-
endedness of
task

Blank page
(Writer's Block)

Lackofclarity -
what is expected
of me?

Feeling
constrained by
content/outcome
(Demand
avoidance)

Barriers Provision Barriers Provision
Artificial lighting e Labelnewequipmentand processestohelp Emotional well- e Consistency of approach reduces children’s anxiety -itallows
develop vocabulary being children to predict what will happen. Provide an overview of

thelesson elements sothe children know whatis coming, pre-
teach the child some of the elements of the lesson etc.

e Use of workingwalls
e Consider carefully the groupings - prepare the children by

ensuring they are aware of the group they will be working in.
Assign roles to each member of the group with a clear outline
of jobroles.

e Youmay need tospecifically teach the skills of cooperation and

interaction for practical work.

Controlled choices

Clear expectations (i.e. 3 sentences, 1 paragraph)

Use of adult scribe, my turn your turn, paired work

Delivertaskinshortachievableburstsratherthanallatonce

First line provided in extended pieces

Use of laptop, whiteboards, choice of writing tool

Allow children towork to theirowninterests and write about

these; remember in writing the focus is on the writing

curriculum and not the wider-curriculum objectives - thisis
desirable, notessential.

e Opportunities to develop social skills including being taught
thesediscretelytosupportengagementingroupworkand
collaborative learning.

e Use of PSHE todiscuss healthy relationships, promote well-
being and explore emotive topics within learning.

e Teachermodelling of‘getting stuck’and positive attitudes
towards perseverance.

e Rewardingand praising effort, notonly academiccontent




Adaptations for Maths

Barriers

Provision

Barriers

Provision

Information may
not be understood
or retained

Accessing and
understanding
multi-step
problems

Memory/
consolidation
skills

Retrieval practice (including F4 and Fin5) to
support.

Explicitlinkand reactivation of priorlearningas
‘way in’ to new learning.

Prepare the children prior to the lesson with a
pre-teach introducing key knowledge/concepts
Usetheworking walls and whiteboard to show the
focus of each lesson and how it fits in the
sequence of lessons. How do lessons link
togetherto develop knowledge.

Usesymbols, imagesorobjectsto makeitmore
accessible.

Referring to working/enquiry wall.

Use of CPA approachincluding barmodelling
Adapt pace of delivery to processing speeds.
Mixed-ability pairings to supportdiscussion.

Use of stem sentences

My turn your turn .

Worked examples used to support and remind
pupils.

Mind-maps

Encourage the use of mind maps/pictures/flow
charts.

Opportunities to apply maths skills and knowledge
in other areas of the curriculum.

Interleaving.

Understanding
mathematical
language

Understanding
mathematical
concepts

Understanding
abstract

Processing multi-
step problems

Recognise that the language of Maths may be challenging
formany children - for example: The specific scientific
use of everyday words such as‘square’, orterms specific
to maths, such as ‘fraction’.

Pre-teach key vocabulary, then ensure multiple and
regularexposuretothesewordsincludingreferringto
knowledge organisersand makethemclearlyvisualin
the classroomenvironment.

Label equipment with asymbol and word (dual coding)
Explicitly teach the meaning of key mathematical
vocabulary inlessons

Provideflashcards with key vocabulary - with visual
cues
Checkchildren’s’understandingbyinvitingthemto
reformulatereasoningintheirownwordsorinother
ways. Forexample, after articulating 3x5=15, reference to
repeated addition, use of number line etc

Usereal objects as a starting point for developing the
concepts and the language needed to describe, discuss
and explain what pupils have observed or experienced.
Givechildrentimetoprocessandformulatetheir
answers to questions before responding

Use of manipulatives.

Use of worked examples and sharing these with pupils
as aframe.

Provision of x-table squares to support pupilsin
conducting calculations.

Chunking up word problems and supporting pupils to
identify steps in multi-step problems.




Barriers

Provision

Barriers

Provision

Difficulties
impacting eyesight,
hearing, movement,
touch etc.

Sensory
processing
difficulties

Labelnew equipmentand processestohelp
develop vocabulary

Use of concrete manipulatives to support e.g
Numicon

Use of dual coding

Take pupil voice on choice of implement including
material used to record on

Choice and size of font

Consider ventilation and positioning of children for
anything that may have an odour

Pre-teach showing/experiencing anything that may
have sensoryimplications

Ask for specialistadvice on equipmentfor children
with particular SEND e.g. tactile ridges on
measuring glasswareforchildren withavisual
impairment.

Considerchildrenhard ofhearingwhenreading
aloud.

Use of sensory aids as part of usual provision eg
gloves, audio/visualsupport

Take into account pupil sensory audits and
adaptations

Use of standing desks
UseoftechnologyincludingiPads andlaptops
Use of fidgets

Finger-strengthening exercises and busy fingers
tasks.

Use of standing desks, wobble boards, flexibility
overwhere children write, thera-bands.

Anxiety

Participation/safe
ty/ practicalwork

Targeted question - consider in whole-class or group
discussion supporting pupils to participate by asking low-threat
questionsyouknowtheycananswertofosterconfidenceto
contribute.

Consistency of approach reduces children’s anxiety -itallows
children to predict what will happen. Provide an overview of
thelesson elements sothe children know whatis coming, pre-
teach the child some of the elements of the lesson etc.

e Use ofworking walls

Consider carefully the groupings - prepare the children by
ensuring they are aware of the group they will be working in.
Assignroles to each member of the group with a clear outline
of jobroles.

You may need tospecifically teach the skills of cooperation and
interaction for practical work.

Controlled choices

Clear expectations

Use of adult scribe, my turn your turn, paired work
Delivertaskinshortachievable burstsratherthanallatonce
such as cutting-up question sheets.

Use of whiteboards for working — pupils may be anxious about
committing errors to paper.

Opportunities to develop social skills including being taught
thesediscretelytosupportengagementingroupworkand
collaborative learning.

Use of PSHE to discuss healthy relationships, promote well-
being and explore emotive topics within learning.
Teachermodelling of‘getting stuck’and positive attitudes
towards perseverance.




Adaptations for Science
|~ Cognitionandlearning |~~~ Communication and interaction |

Memory/consolidat
ion skills

thatitisclearly laid out, uncluttered and givesall
children a clear view.

Usetheworking walls and whiteboard to show the
focus of each lesson and how it fits in the
sequence of lessons. How do lessons link
togethertodevelop their scientificknowledge.
Usesymbols,imagesorobjectsto makeitmore
accessible.

Invitechildrentolistthekey pointsfromthe
lesson under specific headings - e.g. in an
investigation: whatthey weretryingtofind out,
how they wentaboutit, how they controlled the
variables, what happened, suggested reasons for
what happened and what they will do next?
Reviewthesticky knowledge fromthelessonand
identify on the working/enquiry wall.

Usemnemonicstohelp childrenrememberthings
liketheorderofthecoloursinarainboworthe
orders of the planets.

A visual framework can also be used as a
consistent guide forplanning aninvestigationin
science. Forexample, headingsofwhatam1I
finding out? WhatIneed? WhatwillIdo? What to
look for? What happened? Why did it happen? Each
with picture support will simplify the method,
results and conclusion format for many children.
Encourage the use of mind maps/pictures/flow
charts.

Barriers Provision Barriers Provision
Information may Preparethechildren priortothelessonwitha Understanding Recognise that the language of science may be
not be understood pre-teach introducing key knowledge/vocabulary and using challengingformany children-forexample: The specific
or retained Consider the accessibility of science scientific scientificuseof everyday words suchas'weight’, or
demonstrations. Planthedemonstrationareaso vocabulary termsspecifictoscience, such as'electrical circuit’.

Pre-teach key vocabulary, then ensure multiple and
regularexposuretothesewordsincluding referringto
knowledgeorganisersand makethemclearly visualin
the classroomenvironment.

Label equipment with asymbol and word (dual coding)
Explicitly teach the meaning of key scientific vocabulary
in lessons

Provideflashcards with key vocabulary - with visual
cues

Check children’s’ understanding by inviting them to
reformulate explanationsintheirownwordsorinother
ways. For example, after an investigation of floating and
sinking, ask children to explain what happened using
diagrams, aswellasexplainingitorally orinwriting.
Use vocabulary flashcards and prompts.

Use real objects as a starting point for developing the
concepts and the language needed to describe, discuss
and explain what pupils have observed or experienced.
Givechildrentimeto processandformulate their
answers to questions before responding




Barriers Provision Barriers Provision
Difficulties Check safety procedures are understood Anxiety Consistency of approach reduces children’s anxiety -itallows
impacting eyesight, Labelnew equipmentand processestohelp children to predict what will happen. Provide an overview of
hearing, movement, develop vocabulary thelesson elements sothe children know whatis coming, pre-
touch etc. Colour water so it is easier to see teach the child some of the elements of the lesson etc.
Consider ventilation and positioning of children for Consider carefully the groupings - prepare the children by
anything that may have an odour ensuring they are aware of the group they will be working in.
Pre-teach showing/experiencing anything that may Particiati f Assignroles to each member of the group with a clear outline
havesensoryimplications-egvideosofheart, art|C|pa_t|on/sa € of jobroles.
. . ; ty/practicalwork . . .
handling differentmaterials ¢ Youmay needtospecifically teachthe skills of cooperationand
Ask for specialistadvice on equipmentfor children interaction for practical work.
with particular SEND e.g. tactile ridges on When organising a practical session consider:
measuring glasswareforchildren withavisual - how you establish investigation routines
impairment. - the level of supervision needed
Considerchildrenhard ofhearingwhenteaching - considertheresourcesavailable - doesthere needtobe
sound - follow guidance to develop children’s closesupervision? Dosomeresourcesneed limiting?
understanding of how sound travels - how will resources be organised in the classroom - from a
central point or at the table?
Use of sensory aids as part of usual provision eg - howthetask canbebrokendowninto manageablestepsand
Sensory gloves, audio/visualsupport the best way to present any instructions e.g. some children
processing Take into account pupil sensory audits and prefer diagrams, others a checklist.
difficulties adaptations Opportunities to develop social skills including being taught
thesediscretelytosupportengagementingroupworkand
collaborative learning.
e Use of PSHE to discuss healthy relationships, promote well-
being and explore emotive topics within learning.




Adaptations for History and Geography

Barriers Provision Barriers Provision
Reading Highlighting of key pointstocuechildrenin. Complex subject specific Topic mats supported with visual cues.
resource/source Whole class reading of source materials to vocabulary/new Preteachingofkeyvocabularyorsendinghome
materials. vocabulary.

Recording of work
using paper and
pencil methods.

Understanding the
concept of
time/passage of
time

support understanding.
Enlargingtextand copying onto buff paper
Use of visual and audio sources

Shared reading opportunities to give children
opportunity topractise

Adapting reading materials such that they
match pupils reading age/ability
Sourcedreadthroughimmersivereaderor
audiobooks.

Alternative methods of communication such as
comicstrips, pictures, annotated drawings.
Use of word processor, speech to text software
or specific programmes such as Clicker where
applicable.

Use of peerscribe, adult scribe, my turnyour
turn approaches

Broken down success criteria

Cloze procedures/scaffolds for writing.

Visual timelines with known points in history
from priorlearning and key points of reference.
Key ‘time’ vocab provided - before, after, past, -
Key vocabulary cards with phrases (old, new,
long time ago, before, after, past, present, then,
now, BC, AD, decade, ancient, century)

Participationinlessons
which are largely
discussion based.

key vocabulary prior to the topic.

Support key vocabulary with Makaton signs and
with symbols/visuals.

Assess child’s level of prior knowledge and vocab
before the topic.

Enableadditional thinking/processing time.
Givethechildawhiteboard ormethod ofjotting
downideastosupporttheirparticipation.
Communication fans and other prompts to signal
‘agree/disagree/I have aquestion’using non-
verbal methods.




Barriers

Provision

Barriers

Provision

Being able to view
artefacts, maps and
other visual
resources.

Sensory overload -
smells and feelings
of old objects.
Unusual/unexpected
noises (wartime
topics in particular)

Allow children to feel artefacts if
possible/allowed.

Enlarged pictures/texts/detailed descriptions
which paint a picture of an object.

Use of ear defenders or noise cancelling
headphones.

Prior warning of anything unexpected.
Gloves to handle objects if sensory.
Removalto aspace away fromany smells.
Optiontoobserve artefactsfromadistanceand
relate/compare to a printed photo of the objects
Take into account pupil sensory audits and
adaptations

Access to sensory circuits

Talking about the past
couldbeatriggerfor
childrenwhentalking
about their own
past/history

Prior warning of any sensitive topics.

Liaison with parents/carersinadvance ofany
sensitive/triggering topics

Method of communicating that a topic is becoming
too much/child may need time out and an
appropriate/identified placeto gotoif needed.
Opportunities to develop social skills including being
taughtthesediscretely to supportengagementin
group work and collaborative learning.

Use of PSHE to discuss healthy relationships,
promote well-being and explore emotive topics
within learning.




Adaptations for PSHE

Barriers Barriers

Ability to e Ensuringcorrectbodypartnamesareintroduced | Complexity of e Useofsocial storiestohelp children understand key
comprehend according to the PSHE scheme so that this Ianguage an_cl concept or routines with overlearning/repetition to embed
certain becomes embedded across school. processing skills. them.

C:pt?CeLﬂgil e SupportwithSocial Storieswhich may needtobe e Visual supports/prompts

ground SRé revisited a number of times to ensure e Preteaching of any new vocabulary

understanding.

. . . . Discussion or role
e Discussion with parentsin advance.

placed based ¢ Scaffolded sentence starters'I think that...

learning makes e Additional thinking time after posing a question before
participation more returning.
difficult.

e Emotions fans or cards.

Difficulty e Supportingbyreasoningaloud'Ithinkyoumightfeel...’
communicating or
identifying theirown
emotions.




Barriers

Provision

Barriers

Provision

Child not
feeling
represented
in the
curriculum,.

Sensory
sensitivities

Ensure all children’s individual needs are
representedinthediscussion -iftalkingabout
keeping healthy/safe include hearing aids,
mobility aids etc. in the discussion.
Duringdiscussionsaround exerciseand
healthy living ensure that Paralympian’s and
other disabilities are represented.
Teachchildrenaboutadiverserangeof people
throughArt, Science, PEwhohavedisabilities.

Be aware of sensory sensitivities around
handwashing, tasting of ‘healthy foods and any
smells and offeralternatives - pictures or
plastic food to look at.

Take into account pupil sensory audits and
adaptations

Sensitive or

triggering subjects
particularly around
familiesand SRE.

Abilitytoexpress
emotions
appropriately.

Difficulty with
seeing/understanding
an alternative
viewpoint.

Advancewarning of particulartopics withknowledge ofthe
child and their background/history (discussions around
families for example if child is adopted)
Dependingonthesubjectandthechildthere may needtobea
trusted adultwho candebrief afterthelessonifthereis
anything they wish to discuss.

Be preparedforany potential disclosures and how you will
support any child who discloses.

Seek supportfrom CFSW/ELSA/SENCO around child’s
understanding of their own history.

Visual representation of emotions soadults canseenon
verbally ifthe child isbecoming uncomfortable with the
discussion.
Verbalisingtheemotionsforthechildtoenablethemto
understand what they may be feeling. i.e. ‘I think you might be
feelingangry, isthatright? “some peoplemayfeel __ and
that is OK”

Support through social stories prior to the lesson
Support from a trusted adult.

Sentence prompts to scaffold discussion. ‘I disagree because...’
Opportunities to develop social skills including being taught
thesediscretelytosupportengagementingroupworkand
collaborative learning.

Use of PSHE to discuss healthy relationships, promote well-
being and explore emotive topics within learning.




Adaptations for Art and Design Technology

Barriers Provision Barriers Provision
Remembering Step by step reminders of key processes using visualsor | Understanding e Capitaliseontheopportunitiestomodelandteachnew
multi step task boards. the vocabulary. If soft, allow the child to feel it and repeat

instructions.

Broken down success criteria with clear reminders.

Many children with learning difficulties are able to excel in art
andtechnology therefore needtobeaware ofindividual
profile of need.

vocabulary
and
descriptive
language used

back the word soft.

e Provide key vocabulary forthe childtochoosefromto

scaffold theirlanguage.

e Labelequipmentwithasymbolandword (dual coding)
e Allowachoicebetweentwousingchoiceboardsor

Makaton if speech is significantly delayed. Encourage
the verbal response and support with repeating the
vocab ‘You've chosen soft — yes it is soft’

Barriers Provision Barriers Provision
Sensory issues Use ofalternative lessmessy equipmentsuchasplay | Less Clearexpectationsinadvanceofthelessonand
working with dough structured explanation of what is happening during the lesson.

certain
materials such
as clay.

Potential higher
noise
level/busier
classroom
during practical
activities.

Accessibility of
the equipment.

Child’s ability to
use the
equipment
safely

Takeintoaccountpupilsensory auditsand adaptations
Use of ear defenders or noise cancelling headphones.
Ensurethatinstructionsarenotgivenoverabusy
classroomsothattheycanbeheardandunderstood.

Ensurethatequipmentisstored and putaway
appropriately to aid access and toavoid trips or
hazards for someone visually impaired.
Provideadaptedresourcessuchaspencilgrips,
larger pencils, paintbrushes with appropriate grips,
spring loaded scissors.

Slanted surfaces and clipstogripthe papertothe
surface.

Ensurethatthe childis neartotheadultsothatthey
can see/hear safety demonstrations.

Use hand over hand approach to support/model
appropriate safety.

Allow moretimeforthe use oftoolsand equipment -
child may have their own to enable this rather than
sharing with others

lesson format
may make it
harder for
self-
regulation
behaviours.

Focus and
attention on
extended
pieces of
work

Time out or movement breaks if needed.

Supported by resources which allow visual representation
of self-regulation strategies - emotionthermometeretc.
Allow movement breaks and incorporate alternative tasks
to break the activity up into smaller chunks.
Opportunities to develop social skills including being taught
thesediscretely tosupportengagementingroupwork and
collaborative learning.

Useof PSHEtodiscuss healthy relationships, promote
well-being and explore emotive topics within learning.




Adaptations for PE

Barriers Barriers

Ability to e Break down instructions so that they are given | Processing lots of e Break down instructions into small steps
remember/understand 1 step at atime. verbal information supported with signing, gesture and/symbols or
verbal instructions. e Where sequences of instructions are needed pictures whereapplicable.
support with visuals ordemonstration. Understanding of e Beveryclearwithsafetyinstructions - clear
e Give an individual instruction/recap following iﬁgﬁ?éfjaﬂc instructions with reduced language.
the main teach activity. e Key vocabulary supported by visuals
e Mixed group abilities for peer support e Repetition of key vocabulary and what it means.
e Donotassume -clarify vocabulary and prior
 NBmany children with learning difficultiesare | pifficulties working learning.
able to excel in PE therefore need tobeaware | in a e Workinginsmallergroupsor pairsinitially when
of individual profile of need. team/collaborating developing turn taking skills.
and negotiating. e Buildinguptolargerteam games asthe child

understands therules.




Barriers Provision Barriers Provision
Ability tosee and hear Ensurethatteachercanbeseenandheard Anxiety Visual timetable ensuring child knowsitis PE.
the instructions particularly ifinabiggeroropenspace. Gather around Inform child if PE time needs to change using visual
clearly. children together for instructions. Support with unfamiliar timetable.
signing anddemonstrations. activities. Pre-teaching opportunity to watch others play a new
Position of pupil’s with any hearning or game first before child with anxiety is expected to
attention difficulties to be close to and take part.
Child’s individual infront of the teacher. Watch a video clip showing the game/skill to offer a
health or medical Ensure adaptations are made in accordance with visual support to aid understanding.
needs. child’s own health care plan. For example No
climbingabove head heightforachild with Epilepsy Encourage ‘growth mind-set’ around having a go but
etc. Possible use of hoist. Confidence reassure that they will not be made todo anything they
Liaise with health professionals/physio/OT to to attempt feel unable to do.
incorporate children’s individual targets/goals. | New skills. Timed warnings of a transition to the next activity ‘In 2
minutes we are going to stop this activity’
Adaptationstothe equipment. Aspongeballis (particularly if the child isimmersed)
Ability to access easier for a child to hold than a solid ball. Slow Now and next prompts and visual timetables for PE
equipment and task. bounce balls can enable more time. Harder to Clear expectations at the start of the lesson
Adaptations tothe success criteria - if ‘hitting aball | regulate Use of Ready, Respectful & Safe throughout the PE
withabat’doesthishavetobeintheair-couldbe | behaviour lesson to encourage consistent behavioural
across the ground, over a table etc. in a less expectations.
Goals can be lower and larger. structured ) ) ]
Incorporate inclusive sports into your curriculum environme Enable the childtochangeinamore privatearea
planning - Boccia etc. nt. (whll_ststlllbelngsafe/sgperw_sed)o_r,where
possible, attend school in their PE kit
Ensure that the child is in a more open space away Liaise with parents about adaptations - wearing a veston
from others. PE days etcso that child feels more covered up.
Sensory overload - Ear defenders (remove for any health and safety : Be aware/sensitive to safeguarding issuesand report
: - - - Anxiety any new concerns.
noiselevel, children discussions) changing 0 e devel a1 skillsincluding bei
runninginandout of Warninginadvance of the change of space - visual | ¢ pportunities to develop social skillsincluding being
space, different timetable for PE or now/next. PE/Bod taught these discretely to support engagement
physical environment. Take into account pupil sensory audits and concernys. ingroup work and collaborative learning.

Difficulty changing for
PE

adaptations

Provide verbal supporttoencourageindependence
- put your arm up, etc

Visual sequence or now/next to support the
sequencing of changing. Can be a written checklist
if no learning difficulties.

Use of PSHE to discuss healthy relationships,
promote well-being and explore emotive topics within
learning.

Body change & awareness workshops/lessons
(School nursing team, With Me in Mind, PSHE
lessons, Science lessons etc) delivered across
each year group at an age appropriate stage to
increase each pupil’s personal knowledge of
their physical development.




Barriers

Adaptations for Music

Provision

Barriers

Provision

Difficulties following or
reading music.

Retention of long pieces
of musicforperformance

Barriers

Support with colour coding of notes or
providing the written lettertoassist with music
reading.

Opportunities for overlearning and repetition.
Child provided with theirown musictolistento
inadvanceofthelessonorlistentoathome.

NB many children with learning difficulties are
able to excel in Music and therefore need to be
aware of individual profile of need.

Provision

Learning of new
vocabulary/technical
vocabulary.

Barriers

e Explicitteachingofnewandtechnical

vocabulary.

e Newvocabulary displayed with visual aids,

symbols, and demonstrations to illustrate the
meaning.

e Userecordingsforchildrentodemonstratetheir

knowledge rather than explaining it ) for
example candemonstrateandrecordchangein
volume or pitch ratherthantryingto explainit)

e Chn to ‘show’ their progress with

instruments to the teacher or group

e Carefully considered groupings/pairings

Provision

Noise sensitivity - either
through hearing aids or
due to sensory
processing difficulties.

Access to the
instruments

e Child to be prompted to adjust hearing

aids/radio aid if applicable.

e Eardefendersfor children who will find the

noise level difficult.

e Warningofanyloudorunexpectednoises

(clashing symbolsetc)

e Take into account pupil sensory audits and

adaptations

e Accesstoadaptedinstruments(canbe

home-made adaptations to assist with grip
etc)

o Useoftechnological musical solutionsto

overcome physicalbarriers.

e Liaisonwithoutside agenciesregarding

specialist support and appropriate noise
levelsforhearingimpaired children.

Anxietyaboutnewor
different
experiences or
havingtoperform.

Difficulty regulating
behaviour or coping
with otherswho are
notregulatingtheir
behaviour in a
noisy/busy
environment.

Socialstoriesand clearexplanationsbeforenew
experiencestoexplainwhatwillhappenandprovide
opportunities for children to ask questions.
Opportunities to share their work in different ways,
(behindscenes, pre-recorded, quieterareasof
school.

Sharedsignalsforstopping which are pre agreed at
thestartofthelessonto providesecurity forthe
child.

Visual cards for child to show that they are feeling
overwhelmed.

Opportunities to develop social skillsincluding
being taught these discretely to support
engagementingroup work and collaborative
learning.

Use of PSHE to discuss healthy relationships,
promote well-being and explore emotive topics
within learning.




Barriers

Adaptations for MFL

Provision

Barriers

Provision

Recallof vocabularyin
Englishtobeableto
translate to Spanish.

Different structure of
sentences may be difficult
for children whose
sentence level knowledge
is poor in English.

Use of knowledge organisers, pictorial, real
objects and representations with Spanish and
English versions.

Embed vocabulary through chats, songs rhymes
and other ways that will support recall.
Usevisualstorepresentmasculineandfeminine
verbs in Spanish

Avoidtheneedforcopyinglotsofinformationfrom
the board.

Usesentencesstrips, coloured sentencesetcto
enable physicalmoving around of words.
Recording using alternative methods.

Use oftalking tin so sentences can be played back
tosupportappropriate sentence structure.

Poor language
levels in child’s
first language.

Slow language
processing skills

Anxiety speaking
aloud in either
language.

Ensure that children know the language/vocab
beingtaughtinEnglish priortotheintroduction
ofasecondlanguage. Preteachandkey vocab
to ensure a secure understanding.

Beawarethatchildrenwithslowlanguage
processing skills will need even more time to
verbalise in another language.

Give additional thinking time

Oralrehearsal time with a peerortrusted adult
before asked to say it aloud.

Beawarereceptivelanguageskillsmaybe
betterthanspokenlanguageskills. Donot
assumethatbecausetheycannotsayitthat
they do not understand - offer alternative ways
toshow knowledge (pictures etc.)

Model mistakeswithlanguageandaskchildren
to identify. Foster learning in a culture of
having a go/growth mind-set.




Barriers Barriers

Hearing language clearly e Ensurechildissitting near the front of the Anxiety over e Fosteranenvironmentinwhich mistakes become
ifhearingimpairment. class and can see you as well as hear you. making learning points. Encourage a ‘have a go’ ethos.
e Support language with gesture, signing and mistakes/looking | e  Allow child to orally rehearse sentences to
visuals to aid understanding. silly themselves orusing a talking tin.

e Think about classroom acoustics and
background noise.
e Visualrepresentationsoffeelingoverwhelmed.

Sensory overload during e Beawareofindividual needs - children who Difficulty e Time out/breaks from the activity to calm
more may be uncomfortable in loud environments regulating down/reset.
conversational/interactive etc. behaviour in less| ® Useoffidgetaids, wobble cushionstoaid
lessons. e Practical role play may cause challenges for structured concentration.
some children - shaking hands and saying lessons. e Opportunities to develop social skillsincluding
Bonjourif child does not like touch etc. being taught these discretely to support
engagementingroupwork and collaborative
learning.

e Useof PSHE todiscuss healthy relationships,
promote well-being and explore emotive topics
within learning.




Adaptations forRE

Barriers Provision Barriers Provision
Ability to Allow alternativestowriting orenable writing using Learning of subject Topic specific vocabulary supported by
demonstrate sentence starters, scaffolds, or speech to text specific vocabulary. artefacts, picturesetc. Retrieval
knowledge software.

through written
work

Retention of
previous learning
in RE as often a
large gap
between
revisiting topics.

Understanding of
more abstract
concepts/themes.

Pre teachingopportunities especially with Tier 2
and Tier 3 vocabulary

Recap of prior learning prior to the topic.

Knowledge organisers outlining key prior knowledge-
sticky knowledge sheets for RE

Visual prompts

Discussion prompts, regular revision of key themes,
opportunitiesforoverlearning and repetition.

Participation is
subjects, which are
predominantly
discussion based.

and overlearning/repetition and
practice of these new words

Practical learning assists with development
of newvocabulary.

Word mats, knowledge organisers, pre
teaching ofvocabulary. Sticky
knowledge sheets for key facts

and information

Scaffolded sentence starters'I think that...’
Additional thinking time after posing a
questionbefore returning.

Emotions fans or cards.
Supportingbyreasoningaloud,‘Ithinkthat’...
Group/ partner work with shared writing




Barriers

Provision

Barriers

Provision

Ability toread or
to see text
sources.

Sensory
overload/unusual
sensory stimuli.

Sourcesofinformation/textcould be convertedto
electronicformatsothey canbereadaloud using
immersive reader orshowntothe childinalarger print
and/or on buff paper.

Consider how different sources could be used to
Convey theinformation - physical resourcessuchas
prayer mats, bibles etc. may be of greaterinterestto the
child than photos.

Be aware of any sensory stimuli such as the use of
incense or religious music, which will be unfamiliar to the
children.

Ensure they are sitting away from any sensory stimuli or
are provided with eardefendersetc. if partof normal
practice.

Advance preparation of any sensory stimuli.
Takeinto account pupil sensory audits and adaptations

Anxiety about visits
tonewplaceswith
different
expectations.

Difficulty
discussing
topics/concepts
that they find
uncomfortable.

Social
appropriateness of
discussing topics.

Prepare the childreninadvance using social
stories, pictures, and video's to enable them
to know what to expect.

Prepare the children with any
routines/cultural expectations they may be
asked tofollow.

Social stories around accepting different
beliefs and views.
Clearexpectationsthatnoonewillbe made
toshareifthey are not comfortable.
Emotionscardssothatthechildisableto
communicate if they are uncomfortable with
the discussion.

Sentence starters to aid productive
discussion/avoid offence.

Bank of appropriate words to discuss topics if
this is a concern.

Promote the use of the worry monster if
childrendon’tfeelabletoverbally speak
about thetopic.




Barriers

Adaptations for Computing

Provision

Barriers

Provision

Understanding

Word finding
skills and
articulation

Knowing how to

use the
equipment

Reading fluency

Preparethechildren priortothelessonwitha
pre-teach introducing key knowledge/vocabulary
Consider the accessibility of worked examples

Modelled examples used through teach and

visualisers as needed so the child can
complete the task required.

Words read aloud for reading difficulty

Processing and
retention

Accessing texts

Working memory

Making links

Low self-esteem

Recognise thatthe vocabulary may be
challenging for many children-for
example: Thespecificcontextualuse of
words

Avoid use of figurativelanguage and
ensurethisis unpicked if part of the
teaching focus

Pre-teach key vocabulary, then ensure
multiple and regularexposuretothese
wordsincluding referringto knowledge
organisersand makethemclearly visualin
the classroomenvironment.
Provideflashcards with key vocabulary
-withvisual cues

Check children’s’ understanding by
inviting them to reformulate explanations
intheirownwordsorinother ways
Userealobjectsorexperiencesasa
startingpointfor developing the language
needed to describe, discuss and explain
Give children time to process and
formulate

Reduce adult-talk and length of input




Barriers

Provision

Barriers

Provision

Unfamiliarity
of equipment
Writing ability

Processing
difficulties

Labelnew equipmentand processestohelp
develop vocabulary

Takepupilvoiceonchoice of writingimplement
including material used to record on

Choice and size of font

Use of standing desks

Use oftechnologyincludingiPadsand laptops
Use of Clicker resources

Break writing times up into small bursts with active
breaksfacilitated.

Use of fidgets

Finger-strengthening exercises and busy fingers tasks.

Emotional well
being

Anxiety and
friendships
around task
completing

Lack of clarity

anxiety -itallows children to predict what
will happen. Provide an overview of the
lesson elements so the children know what
iscoming, pre- teach the child some ofthe
elements of thelesson etc.

Consider carefully the groupings - prepare
the children by ensuring they are aware of
the group they willbe workingin. Assign
roles to each member of the group witha
clearoutline of jobroles.

You may needto specifically teach the skills
of cooperationand interaction for practical
work.

Controlled choices

Clear expectations (i.e. 3 sentences, 1
paragraph)

Use of adult scribe, my turn yourturn,
paired work
Delivertaskinshortachievablebursts
ratherthanallatonce




